NCATE Standard 3:  Field Experiences and Clinical Practice
The unit and its school partners design, implement, and evaluate field experiences and clinical practice so that teacher candidates and other school personnel develop and demonstrate the knowledge, skills, and dispositions necessary to help all students learn. 

 

3(a)
Collaboration between unit and school partners

Unit Partners in Design and Delivery of Clinical Experiences
STEP’s Elementary and Secondary directors and the director of clinical work, develop and maintain relationships between school districts and the university. Together the directors also coordinate field placements. For the 2007-08 school year, 64 Single Subject candidates are placed in 18 local high schools, and 11 Multiple Subject candidates are placed in eight local K-8 schools, usually in clusters of three to eight candidates per school. All of STEP’s placement sites are accredited by the Western Association of Schools and Colleges, and all are racially, ethnically, and linguistically diverse. Students of color comprise at least 50% of the student populations in half of the placement schools. All candidates are placed in school environments with English learners and generally teach in the most racially, ethnically, and linguistically diverse classrooms within their schools (see Demographics of P-12 Students in STEP Clinical Sites for 2007-08).

In addition to the relationships with the placement sites, STEP enjoys a unique collaboration with the nine members of its Council of Partner Schools. These schools, which include both large comprehensive high schools and small charter schools, are characterized by their engagement in sustained efforts to support the intellectual, academic, and social achievement of all students. The Council meets monthly and brings together representatives from STEP and from the Partner Schools to engage in joint work in attracting, developing, and retaining teachers, improving teaching and learning, and examining organizational structures (see Council of Partner Schools document). These meetings also allow STEP to share updates on the program, solicit feedback on the clinical experience, and discuss how to strengthen fieldwork in the schools. One highlight of the Council’s work is the reciprocal visits by Council members to each other’s schools.  These visits provide opportunities to learn about initiatives that other schools have implemented and to share ideas about common challenges. More than half of the secondary candidates are placed in Partner Schools (see Placement Statistics). With the addition of the Elementary program, STEP seeks to establish a similar group of elementary partner schools.
STEP Elementary and STEP Secondary also enjoy a special relationship with the Santa Clara Unified School District in their collaboration regarding the Santa Clara/STEP summer school programs. This partnership ensures that the elementary and middle school students who attend the summer school program enjoy a supportive, challenging academic experience. It also provides the STEP candidates with many opportunities to interact with students and experience a variety of classroom contexts.

Determination of Field Placements
In determining field placements, STEP prioritizes matching cooperating teachers and candidates according to mutual interests and the potential for productive collaborative relationships. STEP first considers information from the Preliminary Placement Questionnaire in which candidates share preferences regarding subject matter emphases and school characteristics. This information is then compared with STEP’s pool of cooperating teachers, who have been previously selected based on criteria described below. The director of clinical work meets with the candidates to describe the field placements and to solidify the information about the candidates’ interests. STEP gives additional consideration to the cooperating teacher’s schedule to ensure that the candidate and cooperating teacher will have ample time for planning and debriefing. Once matches have been established, candidates and cooperating teachers meet by phone and in person to get acquainted and prepare to begin the school year.

Shared Expertise in Support of Candidate Learning
The Council of Partner Schools is just one of STEP’s ways of collaborating with school partners. Twice a year the director of clinical work and clinical associates schedule lunchtime visits to placement sites, inviting all cooperating teachers to ask questions, give feedback, and share their experiences in supporting teacher candidates. In addition, because administrators at the field placement sites hire many STEP graduates, they are invited to respond to employer surveys, and data from the surveys inform decisions about STEP’s clinical experience (see Employer Survey).

The university supervisors also serve as liaisons between STEP and the placement sites.  Throughout the year three-way meetings among the university supervisor, cooperating teacher, and teacher candidate provide the opportunity to discuss the clinical experience, and the supervisor often conveys feedback from the field to the STEP directors.

3(b)
Design, implementation, and evaluation of field experiences and clinical practice

The design of STEP’s clinical experiences provides ongoing opportunities for candidates to work with elementary and secondary students and to collaborate with experienced teachers. Candidates observe classrooms, plan and implement learning segments, design curriculum units, practice various pedagogical approaches, assess student work, and reflect on their practice. Candidates’ responsibilities in their placements increase in scope and complexity throughout the school year (see Graduated Responsibility document). Table 6 provides an overview of the required field experiences for Single Subject and Multiple Subject candidates.
Table 3.1

Field Experiences and Clinical Practice by Program

	Program


	Clinical Practice

 (Student Teaching)


	Total Number of Hours

	Multiple Subject Credential (+ MA)
	Three teaching assignments in at least two of the following grade spans: K-2, 3-5, and 6-8

Placement 1 (summer):  Five-week summer school program (grades 2-5); ~ 100 hours

Placement 2 (August-December):  Local elementary/middle school; ~ 300 hours

Placement 3 (January-June): Another local elementary/middle school, working with students at a different grade span than Placement 2; total of 288-360 hours

	~750 hours



	Single Subject Credential (+ MA)
	Two subject-specific teaching assignments

Placement 1: Five-week summer school for students in grades 6-8; ~ 100 hours

Placement 2 (August-June): Year-long placement, typically in a high school; ~ 720 hours

(Note: Candidates who complete their year-long placements in a middle school also complete a four to six week high school placement.)
	~ 820 hours




Two local summer school programs provide early field experiences for both Multiple Subject and Single Subject candidates. The summer school setting offers candidates immediate access to classrooms, a place to consider ideas encountered in STEP summer courses, and an exposure to a variety of ages, grades, and students. Candidates consistently report that the summer schools provide meaningful field experiences (see STEP Elementary Summer School Report/ Secondary Summer School Report).
Beginning in August or September, Single Subject candidates complete a year-long field placement where they spend approximately twenty hours per week, with some variation for schools with block schedules or non-traditional calendars. Multiple Subject candidates divide the academic year between two field placements, one from August through December and the other from January to June, which provide experiences with students at different grade levels and stages of development. Similar to their Single Subject counterparts, Multiple Subject candidates spend approximately 16-20 hours per week in their field placements, returning to campus on Fridays for instructional modules on a variety of topics.
As Table 3.1 (above) shows, candidates spend a significant amount of time in the field, which is consistent with STEP’s commitment to learning from supervised practice. Candidates receive extensive feedback from their university supervisor and cooperating teachers in at least nine formal observation cycles and many additional informal observations. (See STEP Observation Cycle 2007-2008 document.)  The design of STEP’s clinical experiences also allows candidates to interact with P-12 students in a variety of teaching roles throughout the academic year, which gives candidates many opportunities to try out pedagogical approaches, support student learning over time, and demonstrate the required proficiencies.
Technology in Field Experiences

STEP’s technology coordinator uses information from a Field Placement Technology survey to tailor support to the needs of individual candidates. In recent years candidates have entered the program with increasing levels of confidence and proficiency in using technology. Throughout the year, as they take on greater responsibility in their fieldwork, they often serve as catalysts for the use of technology as a teaching tool in their placement classrooms. As noted in Standard 2, candidates incorporate technology into lesson plans and unit plans that they later enact in the field. Because access to technology varies among the field placement sites, STEP makes available equipment that can be taken to the schools.

Selection of School-Based Clinical Faculty
In selecting cooperating teachers, STEP draws upon its strong relationships with placement sites. It seeks cooperating teachers who possess the expertise and experience to be effective mentors and who understand graduated responsibility. STEP selects cooperating teachers based on direct, first-hand knowledge of their classrooms and teaching practices and input from administrators and department chairs. STEP faculty and supervisors look for evidence that a cooperating teacher’s classroom practices are consistent with STEP’s conceptual framework. When visiting a potential cooperating teacher, STEP faculty and supervisors use an observation protocol that generates a rich description of the classroom and focuses explicitly on student learning (see School Site Observation Protocol). After collecting the observation data, STEP confers with school administrators and department chairs before making final selections. This process increases the likelihood that candidates are paired with cooperating teachers whose teaching practices reflect and reinforce what candidates are learning in STEP coursework.  STEP frequently places candidates with cooperating teachers who are graduates of the program, which also increases the chances that candidates will see theories and practices from STEP coursework enacted in the field placement. Feedback from supervisors and candidates indicates that the classroom practices and professional expertise of the cooperating teachers support both student learning and candidates’ growth. All cooperating teachers are credentialed in their fields, and many have earned advanced degrees and/or National Board certification (See Cooperating Teacher Credentials 2007-2008). 

Preparation and Professional Development for School-Based Clinical Faculty
STEP offers a variety of resources to complement the strengths of its cooperating teachers. Prior to the start of the school year, STEP schedules an orientation workshop for new cooperating teachers, attended by program directors and a panel of veteran cooperating teachers (see New Cooperating Teacher Workshop agenda). University supervisors later meet individually with all cooperating teachers, both new and returning, for several purposes: to review the Teacher Candidate Contract and Integration Plan, the Cooperating Teacher Handbook (see hard copy in Documents Room), and the program schedule; to confer Visiting Scholar status (allows access to Stanford facilities and resources); and to answer individual questions. From this point, cooperating teachers work extensively with the supervisors to maintain consistent communication between STEP and the placement sites. The collaborative relationship among the cooperating teacher, candidate, and university supervisor anchors the field placement experience.

Additionally, early in the school year, STEP hosts an annual Fall Kickoff (see agenda), which is attended by STEP administrators, university supervisors, curriculum and instruction instructors, candidates, and cooperating teachers. These events provide an overview of the program and the year, including a description of the STEP curriculum. STEP course materials (syllabi and key readings) are made available to cooperating teachers. At the beginning of January STEP hosts the annual Winter Kickoff for cooperating teachers who work with Multiple Subject candidates in the winter/spring field placement.  

In collaboration with the Stanford Continuing Studies Program (CSP) and Teachers for a New Era (TNE), STEP sponsors the Stanford for Teachers program to provide tuition-free Stanford Continuing Studies courses and units to cooperating teachers, supervisors, STEP alumni, and all faculty at STEP’s partner schools. These groups also receive invitations to the Stanford Summer Teaching Institute, an annual symposium sponsored by Teachers for a New Era (see Stanford Summer Teaching Institute 2007 agenda). STEP’s faculty, directors, and clinical associates also provide professional development to teachers in the placement schools and frequently collaborate with teachers at these sites. See further descriptions of these contributions in Standard 5.

STEP also encourages cooperating teachers to pursue National Board Certification, and many do. Since 1998 Stanford has offered a support group for National Board candidates so that they have the opportunity to share videotapes of teaching, analyze practice in light of the NBPTS standards, and support the development of one another’s practice.

Throughout the year STEP monitors the quality of the clinical placements and makes changes if the mutual needs of the cooperating teacher and the teacher candidate are not being met.  In November and February the STEP Secondary director solicits written feedback about the placements from the Single Subject candidates during the Secondary Teaching Seminar and meets with the candidates individually to check their progress. The director for clinical work pays particular attention to candidates’ feedback on their experiences in field placements. Multiple Subject candidates also meet individually with the STEP Elementary director and the director of clinical work to discuss the quality of their placements. Program directors read all quarterly assessments to review candidates’ progress and identify potential areas of concern. At the end of the year candidates complete a confidential evaluation of the field placement (see Placement Evaluation form). This feedback about the cooperating teacher’s instructional and mentoring practices is kept on file and used to make decisions regarding future field placements.


3(c) 
Candidates’ development and demonstration of knowledge, skills, and dispositions to help all students learn

Eligibility for Clinical Practice
All candidates are eligible for clinical practice, and the vast majority complete the clinical requirements successfully. Each year three or four candidates choose to leave the program for personal reasons and therefore do not complete the clinical requirements. These candidates usually transfer to another Masters program or take a leave of absence. On rare occasions candidates are advised to withdraw from the program because of inadequate progress. (See Guidelines for Reviewing Concerns Regarding the Suitability for the Practice of Teaching.)
Assessments, Reflection, and Feedback During Field Experiences
University supervisors and cooperating teachers assess candidates’ performance in field placements using criteria that are aligned with national, state, and institutional standards. (See Quarterly Assessment.) These standards include the California Standards for the Teaching Profession (CSTPs) and the Teacher Performance Expectations (TPEs), which are closely aligned with the CSTPs. 
At the end of the summer quarter, cooperating teachers complete an Assessment of Field Placement Experience and Participation for each STEP candidate. This document asks for commentary on candidates’ performances on selected indicators of five of the six domains of the CSTP (see Assessment of Field Placement Experience and Participation). The completion of the summer school placement is an important transition point for STEP candidates, a time when STEP staff and faculty use the observation records to identify areas of promise, knowledge gaps, and concerns to be addressed in the upcoming academic year placements.

During the academic year STEP’s team of subject-specific university supervisors conducts at least nine formal observations of each candidate using a standards-based rubric as a guide. Supervisors videotape at least one observed learning segment per quarter. Candidates confer with supervisors prior to each observation to discuss their instructional plans, and they debrief the observed learning segment with their supervisors afterwards, drawing on video evidence when available. These formal observations provide many opportunities for candidates to reflect on their practice and receive feedback.  Following each observation, the candidates complete written reflections to extend their thinking about the learning segment (see STEP Observation Cycle 2007-08 document).  

Candidates also have opportunities to reflect and receive feedback in small supervisory groups that meet weekly. The supervisory groups are organized around subject areas and consist of a university supervisor and between two and five teacher candidates. Discussions focus on candidates' questions, concerns, dilemmas and successes as they apply what they learn in STEP to support student learning in the individualized contexts of their field placements. 

The formal observations—in combination with informal observations, individual meetings with the candidates, and the weekly supervisory group meetings—inform the quarterly assessments. Cooperating teachers and supervisors complete three such assessments in December, March, and June. Both cooperating teachers and university supervisors provide written comments and specific examples to support the rating for each standard, and candidates meet with their cooperating teachers and supervisors to review the quarterly assessments and set goals for their continued professional growth. By the end of the academic year, candidates are expected to demonstrate the proficient level of performance on each of the standards set forth in the Quarterly Assessment. Figure 3.1 (see below) provides a visual representation of the phases of clinical work and the observation cycle.

Figure 3.1


Phases of Clinical Work






An Observation Cycle: 

· Candidate submits lesson plan to supervisor

· Supervisor and candidate discuss lesson plan

· Supervisor observes candidate’s classroom performance and provides written feedback to candidate

· Supervisor and candidate hold debriefing meeting

· Candidate writes reflection

· Supervisor reads and responds to reflection, may ask for rewrite or addendum if necessary

· STEP directors read reflections to assess progress of candidates

· Observation cycle complete

To advance to Independent Student Teaching in late winter or early spring, candidates must have completed all testing requirements, become certified in CPR, passed a test on the U.S. Constitution, and fulfilled all subject matter requirements. In addition, the supervisor and the cooperating teacher must formally attest, using the information gathered in the observation cycles and quarterly assessments, that the candidate is ready to take on full responsibility for planning, instruction, assessment, and communication with families (see Advancement to Independent Daily Student Teaching form). The members of each supervisory triad—candidate, university supervisor, and cooperating teacher—together determine the candidate’s readiness and make a recommendation to the director of clinical work and to the Elementary or Secondary director, who give final approval.


Unless a candidate has elected to take a leave of absence or withdraw from the program earlier in the year, all STEP candidates complete the clinical experience.

Programmatic Strengths
STEP provides supervision that is sustained, content-specific, and tailored to candidates’ individual needs. University supervisors have classroom experience in the content area(s) for which they supervise, and the small supervisory groups are also organized by subject matter to support the development of candidates’ pedagogical content knowledge. In addition, STEP clusters candidates in small groups at the placement sites so that rarely is the candidate the only one at a particular school. Together these support structures contribute to a sense of community that candidates deeply value.

STEP also takes seriously the professional development of its supervisors. University supervisors participate in ongoing professional development, including regular meetings and three day-long workshops. These workshops provide opportunities to share supervisory practices, improve skills in listening and facilitation, develop strategies for giving feedback to candidates, and discuss supervisory dilemmas.

STEP offers a wide range of career counseling resources to teacher candidates, from workshops to individual advising. In the winter quarter the director of clinical work conducts a series of workshops on resumé-writing, cover-letter writing, and interviewing techniques. The workshop on interviewing techniques is conducted by the assistant superintendent at Santa Clara Unified School District, and provides unique access to a district’s perspective on the hiring process. The job search series concludes with an annual mock interview event in which administrators from STEP’s clinical partner schools are invited to interview candidates in a small-group format. These round-table interviews are conducted by content area and give candidates the opportunity to practice their interviewing skills and get constructive feedback from the administrators and their peers. Clinical partners benefit in that they have the opportunity to see which candidates might meet their hiring needs for the upcoming year. The mock interviews are an important highlight in the STEP year as administrators from both STEP and our school site partners come together to prepare candidates for their entry into the profession. STEP administrators supplement the group workshops by providing individual advising to candidates who need further support writing resumés and cover letters, preparing for interviews, articulating career goals, and weighing job offers.

Current Research
Dr. Rachel Lotan, director of STEP Secondary, examines candidate performances in CSTP Standard 2, which focuses on creating and maintaining effective environments for student learning. This research draws upon STEP’s archive of all quarterly assessments completed by cooperating teachers and supervisors for the 2006-07 cohort of teacher candidates. Analyses of the scores show statistically significant growth within all of the elements of CSTP Standard 2 throughout the academic year. Future research will explore how variability in subject matter and size of placement school may affect a candidate’s progress within this standard. In addition, a doctoral candidate has conducted research that focuses on active listening and inquiry-based discussion in supervisory groups. She has drawn on this research to provide several workshops for STEP supervisors to enhance their work with candidates.
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